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Oral presentation competence is one of the key professional skills required of teachers and plays a
significant role in effective classroom communication and learning. However, despite the importance of
this competence, previous research has often focused on observable components, such as eye contact,
verbal clarity, and speech structure, while paying less attention to its cognitive, emotional, and
managerial dimensions. In particular, aspects such as stress management, improvisation, and dynamic
audience engagement remain relatively underexplored. This imbalance highlights conceptual gaps in
the assessment and development of teachers’ oral presentation competence and underscores the need for
a comprehensive conceptual framework that integrates its diverse components.

Therefore, the present study aimed to identify and analyze the key components of teachers’ oral
presentation competence through thematic analysis and to develop an evidence-based conceptual
network that could provide a theoretical and practical foundation for improving teaching quality,
supporting teachers’ professional development, and designing assessment tools.

Method

The present study employed a systematic review approach to identify and analyze the components of
teachers’ oral presentation competence. A total of 88 studies were examined, and their findings were
analyzed using thematic analysis. Through this process, the key components of oral presentation
competence were identified, categorized, and organized into broader conceptual domains.

The resulting framework was grounded in the theoretical model of van Ginkel et al. (2019). The
identified components were synthesized into eight interconnected domains, providing an integrated
structure for understanding and assessing teachers’ oral presentation competence.

Findings

The analysis of 88 studies revealed that although certain components, particularly verbal clarity and
nonverbal behavior, have received considerable research attention, several cognitive, emotional, and
managerial aspects of oral presentation competence remain insufficiently explored. The findings
resulted in a comprehensive conceptual framework comprising 32 components organized into eight
domains: physical and motor skills, facial expression and gaze, vocal skills, verbal skills, content
structure, presentation management, personality and behavioral traits, and audience interaction.

The components and their educational significance are described below.

1. Physical and Motor Skills

Purposeful teacher movement within the classroom facilitates the management of instructional
interactions and contributes to immediate feedback, enhanced student participation, increased face-to-
face engagement, and improved student concentration. The purposeful use of hand gestures reinforces
verbal messages, captures students’ attention, and enhances the visual comprehension of instructional
content. An upright and balanced posture, accompanied by natural gestures, conveys confidence,
improves vocal clarity, and enhances teaching effectiveness.

2. Facial Expression and Gaze Skills

Facial expressions convey emotions such as interest and indifference and play a crucial role in
instructional interactions by fostering emotional connections, enhancing motivation, and creating a
positive learning environment. Eye contact, defined as direct and reciprocal gaze between teachers and
students, enhances learners’ sense of recognition, fosters respect and motivation, and strengthens
classroom participation.

3. Vocal Skills

Pitch contributes to attracting attention, maintaining concentration, enhancing auditory processing, and
preventing monotony in speech, thereby improving comprehension and cognitive engagement. Voice
volume facilitates effective content delivery, captures students’ attention, enhances speech clarity, and
improves intelligibility. Tone of voice increases the attractiveness of delivery, sustains audience
attention, facilitates the communication of complex concepts, and conveys teachers’ attitudes and
emotions. Voice tremor control, particularly when caused by anxiety or tension during instruction,
enhances speech clarity, sustains learners’ attention, improves message comprehension, and fosters a
positive perception of teachers’ professionalism.
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4. Verbal Skills

Pausing enhances content recall, listener comprehension and engagement, and concentration. It also
emphasizes key points and reduces teacher vocal fatigue. Clear word articulation refers to the ability to
pronounce words and expressions accurately and intelligibly, with minimal pronunciation errors. This
skill enhances teacher confidence, improves comprehension, and prevents misunderstandings among
students. Grammatically accurate sentences reflect teachers’ mastery of language, improve message
clarity, and facilitate more precise communication of concepts. An appropriate speaking rate enhances
comprehension, attention, and cognitive engagement while reducing cognitive fatigue. Verbal fillers,
which are meaningless words or sounds used during hesitation, pauses, or recall, require attention
because minimizing their unnecessary use can make presentations smoother, enhance audience focus,
and increase perceived professionalism.

5. Content Structure Skills

Content organization enhances student comprehension, retention, and attention, fosters positive
audience evaluations of teachers, improves classroom management, and increases learning motivation.
Content quality enhances students’ understanding and long-term learning, strengthens teacher
credibility, and improves classroom interaction. Using language that is comprehensible to the audience
promotes better understanding, increases active participation, reduces learning anxiety, and decreases
cognitive load. An appropriate range of vocabulary in classroom discussions enhances the attractiveness
of speech, conceptual understanding, student participation, and instructional accuracy, provided that
vocabulary is aligned with students’ knowledge levels. Sufficient knowledge and understanding of the
subject fosters audience trust, facilitates a questioning environment, and enables teachers to present
concepts through multiple approaches.

6. Presentation Management Skills

Time management promotes more coherent and purposeful instruction, increases opportunities for
interaction and students’ cognitive organization, and influences teachers’ psychological stress and job
satisfaction. Effective use of visual aids engages multiple senses simultaneously, improves audience
comprehension and attention, reinforces concepts, and strengthens verbal messages. Providing
opportunities for students to ask questions increases active participation, strengthens critical and creative
thinking, enhances problem-solving abilities, and fosters motivation and psychological safety in
expressing ideas. The ability to respond effectively to student questions enhances learning motivation,
creates a safe learning environment, provides immediate feedback, and improves instructional quality.

7. Teachers’ Personality and Behavioral Traits

Presentation-related stress can negatively affect vocal quality, speech clarity, concentration, and
interaction. Humor in teaching attracts attention, promotes active participation, reduces anxiety,
improves interpersonal relationships, facilitates information processing, and decreases cognitive load.
Teacher self-confidence enhances instructional quality and classroom interactions. Improvisation
promotes flexibility, transforms unforeseen situations into learning opportunities, increases participation
and creativity, and fosters classroom trust. Enthusiasm increases students’ interest and participation,
enhances instructional quality, and may reduce occupational burnout.

8. Audience Interaction Skills

Capturing students’ attention enhances interaction, learning, and enjoyment. Understanding the target
audience enables teachers to select appropriate language and instructional methods, increases
motivation, and enhances instructional quality. Alignment between verbal and nonverbal
communication improves comprehension, trust, and communication quality. Effective audience
interaction also enhances participation, motivation, and active learning.

Overall, these findings are consistent with the model proposed by van Ginkel et al. (2019), which
emphasizes the integration of multiple dimensions of oral presentation competence to achieve effective
teaching. The proposed framework provides a comprehensive conceptual structure for understanding
the diverse components of this competence and offers a foundation for developing assessment
instruments and professional development programs for teachers.

Conclusion
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The findings highlight the importance of adopting a multidimensional perspective when assessing and
developing teachers’ oral presentation competence. The proposed framework, consisting of 32
components across eight domains, addresses limitations in previous approaches that have predominantly
emphasized observable performance indicators while overlooking cognitive, emotional, behavioral, and
managerial dimensions. By integrating these components, the framework offers a structured foundation
for introducing and teaching the fundamental principles of effective oral presentation, particularly to
novice teachers and preservice teachers.

Nevertheless, the framework should be considered a basic conceptual scaffold rather than an exhaustive
representation of all the competencies required for effective classroom presentation. In particular, two
important dimensions—ethical and moral responsibility and understanding the situational and
contextual conditions in which oral presentations occur—require further attention. These dimensions
are largely developed through experience, interaction with students, repeated practice, and engagement
with the dynamic realities of classroom environments. As EIf (2021) also indicates, quality teaching
emerges through social interactions, cultural norms, and context-specific classroom situations.
Consequently, these dimensions cannot be fully addressed through a predefined conceptual framework
alone.

Future research should expand and refine the proposed framework through empirical investigations and
qualitative evidence, particularly by examining how teachers enact these competencies in authentic
classroom settings. Such efforts may contribute to a more nuanced understanding of the complexity of
teachers’ oral presentation competence and strengthen the practical applicability of the framework in
teacher education, professional development, and assessment.
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