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Abstract  
A general consensus has been created on the need for the presence of effective 

school leaders who have can improve the quality of teaching-learning. Instructional 

leadership is a comprehensive activity which provides learning opportunities for 

teacher professional development and student academic achievement. This study 

was qualitative of descriptive�exploratory type. Thematic analysis and themes 

network were used to identify the behaviors and dimensions of instructional 

leadership. In order to collect and identify themes, theoretical foundations and 

opinions of experts in this field were extracted and coded by analyzing the sources 

published texts during 1990-2018 which were indexed in databases. Due to the 

large number of sources, a number of them were selected based on sample criteria. 

In the present study, the coding first was done manually by studying the 

teaching�learning leadership-related articles and documents (line by line) and 

computer coding was done with MAXQDA after completing the manual coding. 

Then, the results of these two codings were compared with each other, and the 

Holsti’s approach was used to calculate the reliability, the reliability of which was 

0.92.. Findings indicated that instructional leadership has eight dimensions, 25 

components and 177 behaviors whose dimensions include defining the school’s 

vision, school-based supervision, action research, the teacher professional 

development, preparation, monitoring of the teaching-learning process, distributive 

leadership, and curriculum management. 
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Introduction 

Leaders have received a lot of attention in 

management-related studies because of the 

special effects they have on the behavior of their 

followers. Different styles and characteristics 

have been mentioned for effective leaders. 

Teaching-learning leadership is able to properly 

encourage the teacher through appropriate 

behaviors, and increase their satisfaction while 

improving their motivation, such leaders while 

creating insight and value insight in self-

awareness of their behavior, benefit from the 

knowledge and ability of teachers and provide the 

context for effective activity of teachers. In other 

words, teaching-learning leadership seeks to 

complement capabilities or eliminate 

shortcomings by taking advantage of each of the 

characteristics of teachers (Linburg, 2010: 66). 

Instructional leadership became a dominant 

model at schools from the very beginning of the 

effective school movement during 1980-1990 

when the role of the principal in effectiveness was 

considered. Leithwood&Levin. (2010), in one of 

the most comprehensive studies, reviewed 131 

articles and books published on school principal 

leadership introduced the instructional leadership 

model as one of the dominant models at school 

out of seven leadership models. Unlike other 

models, instructional leadership is an indigenous 

and school-specific style, targeting school 

principals. Edmonds & Law (2014) discussed 

instructional leadership style for the first time. 

During the recent years, the emphasis of 

educational supervision has been on the teaching-

learning process aimed at improving the quality 

of teaching, specialization and 

professionalization of teacher work, and 

improving learning conditions.Instructional 

leadership as a model for school leadership and 

management peaked in the US during the 1980s 

before being influenced by transformational 

leadership in the 1990s.Instructional leadership 

has recently been manifested as a global 

phenomenon in the form of "leadership for 

learning".During the 1980s, some studies 

emerged on effective schools (Bossert et al, 1982; 

Edmonds& Law, 2014; Hawley &Rosenholtz, 

1984) focusing on policymakers and researchers 

focusing on teaching-learning leadership. 

According to the results of research, school 

principals do not have the necessary quality in 

this regard. The results of numerous researches 

also confirm this fact and have discussed the lack 

of knowledge and skills necessary for school 

leadership (Wang, et al.2019; McCart et al, 2016; 

Sailor & McCart, 2016). According to the results 

of exploring the causes of this problem, most 

leaders are not trained enough to take on the role 

of school manager (Sailor& McCart, 2016) and 

are not fully prepared and equipped for the 

challenges they face (Ibrahim, 2012).Leaders 

have also acknowledged in many cases that the 

training provided at universities has not prepared 

them for school leadership (Wang, et al.2019; 

McCart et al, 2016). Therefore, another concern 

is that the roles and skills of school principals that 

are emphasized in training programs are specific 

to the industrial age and do not meet the 

challenges and complexities of the schools of the 

present age. Furthermore, many researchers have 

questioned the adequacy of traditional programs 

for preparing and licensing school principals 

(Ibrahim, 2012; Schilber et al, 2012) and claim 

that school principals training programs have 

traditionally focused on knowledge, but In 

addition to strong basic knowledge, today's 

school principals must have the skills to apply 

that knowledge in school, as well as the 

inclinations and attitudes to use their knowledge 

and skills effectively. Evidence in Iran also 

confirms that there are no special requirements 

and scientific criteria in this field, even the 

available statistics show that only 8% of school 

principals in Iran have a degree in education 

management, so many researchers, policy makers 

and educational organizations are trying to find a 

solution to these challenges and concerns, and 

teaching-learning leadership seems to be a key 

part of these strategies and education reforms. 

The effectiveness of leadership behaviors are the 

factors beyond classroom processes including 

teachers' professional development, preparation, 
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supervision of the teaching-learning process, 

instructional leadership process (distributive 

leadership), curriculum management, learning 

experiences, behavior and learning outcomes of 

students, professionalism of teachers, learning 

environment, and individual characteristics of 

students. Taking a systematic look at the current 

school in Iran, it can be stated that the problems 

and difficulties of this organization are doubled. 

On the one hand, principals in Iran do not yet 

have the models of the instructional leadership 

process. On the other hand, there is no coherent 

professional 135 standard for their professional 

preparation and development in the teaching-

learning process. Considering the essential role of 

leaders in the teaching-learning process in 

achieving individual, organizational-institutional 

and social goals among teachers and students, as 

well as the challenges which these processes face, 

adequate preparation of instructional leaders to 

play the current professional roles of teaching-

learning, or the professional development of 

school leaders are vital as the focal point of the 

country's education. Due to the strategic 

significance of developing patterns of 

instructional leadership behaviors of schools 

managers and the lack of a comprehensive, 

systematic and local framework to organize and 

lead the efforts related to preparation and 

development models of the teaching-learning 

process of principals. This study seeks to answer 

the question What are the Behaviors and 

Dimensions of Instructional Leadership Among 

Elementary School Principals?  

Method  

The research method was qualitative of 

thematic analysis which is one of the appropriate 

analysis techniques in qualitative research. 

Thematic analysis is a process which can be used 

in most qualitative methods and can make it 

possible to convert qualitative information into 

quantitative. This method was part of qualitative 

research and a method for recognizing, analyzing 

and reporting patterns in qualitative data (Abedi 

Jafari et al., 2011: 154) and is a process or tool 

for analyzing textual data. In this way, it turns 

scattered and diverse data into rich and detailed 

data (Braun, & Clarke2006). The tools of this 

method include theme format analysis and 

thematic network analysis, which are typically 

used in thematic analysis. The theme format 

introduces a list of themes (Abedi Jafari et al., 

2011). The population of this study was 

determined based on the research objectives 

including all books, articles, and other documents 

related to the subject of instructional leadership 

available in the authoritative scientific databases 

"Scopus", "Elsevie", "Science Direct", " 

Noormags "," Irandoc "," Civilic " during 2000- 

2019. Numerous sources raised several 

perspectives on leadership learning, selecting, 

observing, and reviewing the studied units based 

on research objective. The reason for this type of 

selection means that the selected samples provide 

the maximum amount of information based on 

the research question (Martínez-Salgado, 2012). 

Based on the present study, the purposive 

sampling method was selected for this study. This 

form of sampling includes selecting the studied 

units based on the purpose research objective 

(Tashakkori& Teddlie, 2010). Keywords and 

indicators of instructional leadership were used to 

search for articles related to the research subject. 

In the initial studies, 210 documents were found 

based on the keyword. After reviewing their 

titles, it was found that most of them were related 

to other areas of leadership knowledge while 57 

documents related to instructional leadership 

were selected for review. A number of 35 

documents were selected after reviewing the 

abstract and the content of the documents. Due to 

the emphasis on the richness of the study, 13 

documents were rejected due to the lack of 

information and inadequate quality. Finally, 22 

documents were obtained which were selected for 

full review and thematic analysis. Criteria for 

accepting articles are shown in Table 1. 
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Table 1: Criteria for accepting documents and resources 

In order to assess the validity of this study, the 

Global, organizing and basic themes were 

selected and confirmed by studying the 

theoretical foundations, research background, 

research objectives and resources, and also the 

opinions of a group of experts were considered 

and the final modification was performed. In this 

study, coding was conducted manually by 

reading the articles and documents related to 

instructional leadership. Then, the results of these 

two types of coding were compared with each 

other and Holsti’s approach was used to calculate 

the reliability, the formula of which is: PAO 

=179×2 /(230+155) = %922M/ (n1+n2) Where 

Holsti’Percentage of Agreement Observation 

(PAO) represents the percentage of agreement 

observation (reliability coefficient), M represents 

the number of agreements in the two coding 

stages, nl indicates the number of coded units in 

the first stage, and n2 indicates the number of 

coded units in the second stage. This figure varies 

between zero (no agreement to a full agreement). 

Findings Table 2 shows the coding results along 

with the basic, comprehensive and organizing 

themes. The identified concepts regarding the 

themes of dimensions and indicators of 

instructional leadership have eight 

comprehensive themes, 25 organizing themes and 

177 basic themes. 

 

Table 2. A variety of global, organizational, and basic themes related to instructional leadership behaviors 
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Table 3. Dimensions and components of instructional leadership 

 

Depicting the thematic network and 

interpreting the themes  

At this stage, the themes obtained from the 

theoretical foundations of the network were 

drawn in a coherent manner (Fig. 1). For this 

reason, the themes were shown in form of a 

network to eliminate the idea of any hierarchy 

among them. Although there is no specific rule on 

the number of themes which form the network, it 

was attempted not to have the number of themes 

too high or too small so that the implementation 

of the fifth step and judging the data would not be 

difficult. In this case, the proposed themes for 

data analysis can be defined and modified and the 

data can be analyzed accordingly. At this stage, 

the depicted thematic networks were reviewed 

and analyzed. The network of depicted themes is 

a tool for analysis not the analysis itself .Using 

such networks, we obtained a deeper 

understanding of the meanings of the text and the 

obtained themes were described and the pattern 

in them was identified. After creating the 

thematic networks, we referred to the original text 

and interpreted them with the help of such 

networks. 
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Fig. 1 - Dimensions and components of instructional leadership 
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Discussion and conclusion Based on the research 

findings, eight dimensions of behavior necessary 

for instructional leadership were obtained: 

"depicting a school’s vision ", "school-based 

educational supervision", " action 

research","professional growth of teachers", 

"preparing", "monitoring the teaching-learning 

process", distributive leadership", and 

"curriculum management" as discussed 

below.defining vision: The first dimension of 

instructional leadership is depicting a school’s 

vision, which includes the determination of 

mission, goals, and values. The indicators of a 

successful instructional leader in this regard 

aredepicting a favorable perspective of the future 

of the school with the cooperation of teachers and 

staff, determining clear mission and goals for 

school, explaining the perspective for teachers, 

staff, students, parents and the society.The 

findings of this study are consistent with the 

studies of , Bellibaş& Mehmet, (2018), Doriset et 

al. (2017), Strahovnik (2016), Hildebrand (2016). 

Another dimension of instructional leadership is 

school-based educational supervision, which 

involves classroom-based supervision (clinical 

supervision), Help to career development, Peer 

couching, and senior teacher.The teacher-

centered supervision model based on the clinical 

model is the study of teacher behavior in the 

classroom in a systematic way and in an 

Collaborative culture and mutual respect and 

involves a set of activities which lead to 

improving teacher training and professional 

growth before or during the service. The 

dimension of action research includes facilitating 

the process of action research, strengthening the 

process of action research, and disseminatingthe 

action research results. The results indicated that 

the leader and teacher's awareness on the teacher-

researcher plan leads them to the teacher-

researcher project.On the other hand, the attitude 

and practice of the leader and giving sufficient 

time for teachers in the classroom have a great 

effect on the successful implementation of 

teaching in the teacher�researcher plan.Also, the 

findings of this study are consistent with the 

studies of Doriset et al. (2017), Bluetooth (2017), 

and Trilce (2016). The next theme is the 

professional growth of teachers, which includes 

teachers individually, learning groups 

(professional learning community), and the 

formation of learning networks.This study is 

consistent with the studies of Han and et al(2016) 

who stated that action research can be considered 

as an exception in research methods in the field 

of humanities, especially educational sciences, 

the origin of the educational theorizing of the 

thoughtful teacher and consequently the link of 

action with the results obtained from this 

theorizing.The findings of this study are 

consistent with the studies of Bellibaş ,(2018), 

Doriset al. (2017), Strahovnik (2016), 

Hildebrand, (2016). The growth and development 

of teachersis another dimension for instructional 

leadership.The findings of this study are 

consistent with the studies of Bellibaş , (2018), 

Doris & Stich (2017), Trilce (2016), Hildebrand, 

(2016). Thus, the professional development of 

leaders and their perception has a significant 

effect on the professional development of 

teachers and student success (Boudreaux, 

2015).Chetty (2007) in a study entitled 

"Management system of education and 

professional development of managers" 

considered the dimensions of professional 

development of principals including four areas of 

personal characteristics (intelligence, creativity, 

self-management, etc.); professional abilities 

(interactive, competitive and organizational 

leadership, etc.), specific characteristics 

(professional knowledge, risk management, 

entrepreneurship, etc.) and personality type 

(social adjustment, being active and social, 

emotional stability, etc.).In this study, it was 

attempted to design and prepare a professional 

development program for meeting the 

professional development needs of a group of 

newly appointed principals.The findings of this 

study are consistent with the studies of Bellibaş , 

(2018), Doriset et al. (2017), Strahovnik (2016), 

Hildebrand, (2016.( The next theme is monitoring 

the learning-teaching process. A successful 
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instructional leader has the necessary knowledge 

in the field of curriculum, teaching methods, 

teaching and assessment, assessment, etc. 

Successful instructional leaders are those who 

pay special attention to the improvement of the 

quality of education and learning at school. They 

improve teaching and learning conditions, 

provide the best learning environment for 

students, and support teachers in teaching. 

Successful leaders use training time appropriately 

and effectively.Hanet al(2016) defining the 

school’s mission, managing curriculumand 

instruction, promoting a positive learning 

climate, observing and improving instruction, 

and assessing the 145 instructional program. The 

school leadership skills acquired in this study are 

often related to a group of teachers and staff and 

a group of students, but generally have different 

meanings for each group: For example, a 

principal may have verbal skills in relation to 

teachers and staff, but may not communicate 

effectively verbally with adolescent students and 

may have difficulty while conveying the concepts 

in a language they can understand. The following 

suggestions are provided based on research 

findings about teaching-learning leadership.  

the necessary facilities and requirements be 

provided to implement the school management 

model based on teaching-learning leadership by 

policy makers at higher levels in the education 

system.  the necessary instructions and 

regulations be developed for the operation and 

implementation of the teaching�learning 

leadership model and made available to schools. 

 dynamic and effective communication be 

established between the school and the 

surrounding community to implement the 

teaching-learning leadership model.  to explain 

the role of social and cultural institutions 

affecting education and alignment with the school 

in the process of implementing the model for 

them and the necessary measures to be taken to 

follow up.  It is suggested that principals with a 

spirit of interaction and biological experience 

based on the student-centered teacher be 

appointed in schools.  It is suggested that 

teachers be sensitive to the participatory culture 

in their classroom management and teaching 

methods.  

Ethical considerations  

During the implementation of this research 

and the preparation of the article, all national laws 

and principles of professional ethics related to the 

subject of research, including the rights of 

statistical community, organizations and 

institutions, as well as authors and writers have 

been observed. Adherence to the principles of 

research ethics in the present study was observed 

and consent forms were consciously completed 

by all statistical community.  

Sponsorship  

The present study was funded by the authors 

of the article.  

Conflict of interest  

According to the authors of the present article, 

there was no conflict of interest. This article has 

not been previously published in any journal, 

whether domestic or foreign, and has been sent to 

the School Administration Quarterly for review 

and publication only. 

 

 

 

References  

Abedi Jafari, Hassan., Taslimi, Mohammad 

Saeed., Faqihi, Abul Hassan., Sheikhzadeh, 

Mohammad (2011). Theme Analysis and Theme 

Network: A Simple and Efficient Method for 

Explaining Patterns in Qualitative Data, Strategic 

Management Thought, Year 5, Issue 2.). 5(2), 151- 

198.  

Braun, V., & Clarke, V. (2006). Using thematic 

analysis in psychology. Qualitative Research in 

Psychology, 3(2), 77–101.  

Bellibaş, Mehmet Şükrü. (2018). Principals’ and 

Teachers’ Perceptions of Efforts by Principals to 

Improve Teaching and Learning in Turkish Middle 

Schools, December 2015Educational Sciences: 

Theory and Practice 15(6):1471-1485.  



146 
 

Bluetooth, M., Klusmann, U., Baumert, J., 

Richter, D., Voss, T., & Hachfeld, A. (2017). 

Professional competence of teachers: Effects on 

instructional quality and student development. 

Journal of Educational Psychology, 105(3), 805-

820.  

Bossert, S., Rowan, B., & Lee, G. (1982). The 

instructional management role of the principal. 

Educational Administration Quarterly, 18 (3), 34-

64.  

Boudreaux, M. K. (2015). An Examination of 

Principals’ Perceptions of Professional 

Development in an Urban School District. Journal 

of Education & Social Policy, (2)4, 3-27.  

Chetty, P. (2007). The Role and Professional 

Development Needs of Middle Managers in New 

Zealand Secondary Schools. A thesis submitted in 

partial fulfillment of the requirements for the degree 

of Master of Educational Management at Unitec 

New Zealand. School of education.  

Doris, J., & Stich, S. (2017). Moral psychology: 

Empirical approach. Translated by A. Tavakoli. In 

the Stanford Philosophy Encyclopedia. Tehran: 

Qoqnoos. [Persian]  

Doriset, E. M., Walraven, A., Mooij, T., & 

Kirschner, P. A. (2017). Improving kindergarten 

teachers’ differentiation practices to better 

anticipate student differences. Educational Studies, 

42(4), 357- 377.  

Edmond, H., & Law, F. (2014).Developing 

curriculum leadership in a primary school: a Hong 

Kong case study.  

Hildebrand, D. (2016). The Importance of 

Experience and Situations in Democracy and 

Education. Educational Theory, 66. (1-2):73-88.  

Hawley, W., & Rosenholtz, S. (1984). Good 

schools: What research says about improving 

school 146 achievement. Peabody Journal of 

Education, 61(2), 117–124.  

Han, R., H. Wang, Z.-Z. Hu, A., Kumar, W. Li., 

L.N. Long, J.-K.E. Schemm, P. Peng, W. Wang, D., 

Si, X., Jia, M. Zhao, G.A., Vecchi, T.E. LaRow, Y. 

K., Lim, S.D. Schubert, S.J. Camargo, N. 

Henderson, J.A. Jonas, & K.J.E. Walsh, (2016). An 

assessment of multimodel simulations for the 

variability of western North Pacific tropical 

cyclones and its association with ENSO. J. Climate, 

29(18), 6401-6423,  

Ibrahim, N. (2012). Preparation and 

development of public secondary schools principals 

in Kenya. International journal of humanities and 

social science, 1(9), 291-301.  

Leithwood, K., & Levin, B. (2010). How 

leadership influences student learning. In In 

International Encyclopedia of Education, 17(2), 

201- 227.  

Lindberg, S. M., Hyde, J. S., Petersen, J. L., & 

Linn, M. C. (2010). New trends in gender and 

mathematics performance: A meta-analysis. 

Psychological Bulletin, 136(6), 1123–1135  

Martínez-Salgado, C. (2012). Sampling in 

qualitative research: basic principles and 

somecontroversies. Ciencia & saudecoletiva, 17(3), 

613.  

McCart, A., McSheehan, M., Sailor, W., 

Mitchiner, M., & Quirk, C. (2016). SWIFT 

differentiated technical assistance (White paper). 

Lawrence, KS: SWIFT Center.  

Strahovnik, V. (2016). Ethics and Values 

Education. In Encyclopedia of Educational 

Philosophy and Theory, edited by Michael Peters. 

Springer Singapore University Press.  

Sailor, W. S., & McCart, A. B. (2016). Stars in 

alignment. Research and Practice for Persons With 

Severe Disabilities, 39(4), 55–64.  

Schreiber, J. B., Nora, A., Stage, F. K., Barlow, 

E. A., & King, J. (2012). Reporting structural 

equation modeling and confirmatory factor analysis 

results: A review. The Journal of Educational 

Research, 99, 323–338.  

Tashakkori, A., & Teddlie, C. (Eds.). (2010) 

Sage handbook of mixed methods in social 

&behavioral research. sage.  

Trilce, F (2016). The frequency of unwanted 

student behaviours in secondary schools in terms of 

certainvariables. International Journal of Learning 

and Teaching, 2(1), 43-47.  

Wang, E. L., Schwartz, H. L., Mean, M., 

Stelitano, L., & Master, B. K. (2019). Putting 

professional learning to work: What principals do 

with their Executive Development Program 

learning. RAND Corporation. Retrieved from.  

Weber, J. (1987). Leading the instructional 

program. In S., Smith., & P., Piele (Eds.), School 

leadership, 2. (1), 253-278. 

  



147 
 

Author 1 Name:Bijan Abdollahi  

Email: biabdollahi@khu.ac.ir  

Professor, Department of Educational Administration, Faculty of Management, 

Kharazmi University, Tehran, Iran. Received a PhD in Educational Management 

from Kharazmi University of Tehran and worked in the fields of training and 

development of human resources, strategic planning, organizational effectiveness 

at Kharazmi University for 15 years.he has supervised many graduate students in 

the field of behavior analysis, human relations, Educational Administration, 

Instructional Leadershipand Supervision.  

 

Author 2 Name: Azar Bahrami  

Email: a.bahrami807@gmail.com  

Azar Bahrami is a PhD student in Educational Management from Kharazmi 

University and her research background is school leadership. Department of 

Educational Management, Faculty of Management, Kharazmi University, Tehran, 

Iran.  

 

 

Author 3 Name: Hamidreza Arasteh  

Email: arasteh@khu.ac.ir  

He received his PhD in Higher Education Administration from the University of 

Houston in the United States and has worked in the field of higher education 

management indifferent positions. Since 2015, he has been the Dean of the 

Faculty of Management at Kharazmi University. Since 1996, he has supervised 

many graduate students in the field of higher education research at Kharazmi 

University and other Other Institutions. Professor, Department of Educational 

Administration, faculty of management, Kharazmi University, Tehran, Iran  

 

 

Author 4 Name: Hossain Abasian  

Email: h_abbasian@khu.ac.ir  

Assistant Professor of Educational Administration, Faculty of Management, 

Kharazmi University and his research background is educational leadership, 

educational evaluation 

mailto:biabdollahi@khu.ac.ir
mailto:a.bahrami807@gmail.com
mailto:arasteh@khu.ac.ir
mailto:h_abbasian@khu.ac.ir
mailto:h_abbasian@khu.ac.ir

